Scholarship of Teaching Action Research Planning Template
‘Turn-around and dialogic pedagogies to improve assessment quality’

1. teaching focus
This research will be situated within EDUC 5272, Reflective Practice 2 (RP2) and EDUC Curriculum Specialisation (Specialisation).  These courses are co-requisites within the final year of the Master of Teaching program and may be undertaken in study period two or four.  This research will take place in study period four and five. 
We will be utilising turn-around and dialogic pedagogies to co-design with our preservice teachers (PSTs), a supportive learning framework to improve assessment quality. 
2. the pedagogical challenge & redesign
Key idea: Within RP2 and the Specialisation courses PSTs are required to undertake the Teaching Performance Assessment (TPA), an assessment mandated by the Australia institute for Teaching and School Leadership (AITSL).  The TPA consists of three components: 1) placement, 2) eportfolio of the graduate standards and 3) practitioner inquiry project. UniSA designed the TPA in 2019, however as coordinators of RP2 and Specialisation we have had no voice in shaping these assessments but are responsible for the implementation and marking of them. 
RP2 and Specialisation are intensive courses (three to six weeks in duration) with limited time to prepare PSTs for placement and support them in completing the components of the TPA.  Our PSTs find the assessments challenging, evidenced by late or non-submission of assessments and a high failure rate of first submissions. 
Whilst we review our courses at the end of each study period, reflect on the course evaluation data and implement changes to our courses to further support our PSTs, we have not directly engaged with student voice to understand our PSTs perspectives in providing a more supportive learning framework for successful completion of the TPA. 
Translation into my curriculum and teaching: Our plan is to survey our study period two PSTs at the end of their course to ascertain what elements of our teaching they found to be the most to least supportive in completing the TPA and why.  We will also elicit from PSTs possibilities for further implementation.  This information will then enable us to engage in dialogue with our study period four PSTs to explore what we are currently doing to provide a supportive learning framework and further possibilities which we could implement over the three-week period. 
The learning task(s):  Learning tasks throughout RP2 and Specialisation are structured towards PSTs completing the three components of the TPA.  Adjustments to these learning tasks will be informed by the PSTs feedback from study period two and four. 

Students will demonstrate their learning:  By incorporating more opportunities for PSTs to influence the learning tasks that scaffold their learning towards the assessments for the TPA, it is hoped that PSTs will have higher self-efficacy towards the assessments and in turn submit better quality assignments. 
3. Action research 

Pedagogical focus:  We will utilise dialogic pedagogies to elicit student voice to inform learning tasks so that we can provide a more supportive learning framework and improve assessment quality. 
Research question:   How might dialogic pedagogies inform the development of a supportive learning framework to improve assessment quality?  
Data collection:  
a. recording your reflections for the period that you are researching: We will keep a 

reflective journal for the duration of the course (weeks one to three) to record the pedagogical strategies implemented and the influence this had on learning.  
b. recording significant teaching moments: Exit cards will be utilised for each 
workshop to elicit the PSTs reflections of the pedagogical strategies utilised. 
c. collecting data on student understandings of what is happening: PSTs from RP2 
and Specialisation will be surveyed in their final workshop in study period two.  Information will be analysed to inform learning tasks for study period four.  We will then discuss with the study period four cohort, the supportive pedagogical strategies the study period two cohort identified.  We will ask for further possibilities via a survey and adjust strategies based on the manageability and timeframe of the course.  Strategies that have utilised the PSTs feedback will be made explicit within learning tasks and exit cards will be utilised to gather feedback about these strategies.  PSTs will also be surveyed at the end of the study period to ascertain the usefulness of the strategies in influencing the quality of their assessments. 
d. evidence of student learning: An increase in on-time submission and pass rate of 

assessment one and two will be utilised as indicators that the pedagogical strategies have provided a supportive learning framework to increase assessment quality. 
e. assessment plans, assignments, learning contracts, rubrics:  Assessment 

templates and rubrics are set for these courses. However, we do enable PSTs to submit assignment one for formative feedback (written and verbal).  We also provide verbal formative feedback prior to assignment two. 
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