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The context

• An applied ethics course that focusses on a practical toolkit 
for use in personal and professional settings, rather than a 
moral philosophy course

• SP2 and SP5 course at UniSA Business
• One of the final courses for many students
• Diverse student cohort (programs and demographics)

‘I really don't wish to end this course because I don't know when am I going to have another tutor who treats me 
equally like a local student, carefully reads my work, and is still giving me thoughts even though the course is 

finished.’ (Student email 2019, Personal Communication)



The course – International Management, Ethics and Values 
(BUSS3053)

• 3rd year undergraduate course 

• Business, Management, Commerce, 
Marketing and Law programs

• Centred around fulfilling UniSA GQ 
‘being ‘committed to ethical action 
and social responsibility as a 
professional and citizen’ 

• 10 week teaching period using a 
Blended learning-Flipped classroom 
approach. All lectures are pre-
recorded (a maximum of 20 minutes 
each clip)

• BL-FC aims to maximise application 
of knowledge/skills in the classroom 
through active learning (Chuang, 
Weng & Chen, 2018)

• Connects with UniSA Business 
Enterprise skills



The course



Rossouw’s (2002) approach and the link to enabling

Cognitive 
competence

• Moral awareness
• Moral understanding
• Moral reasoning
• Moral decision making
• Moral tolerance

Behavioural 
competence

• Moral sensitivity
• Moral courage
• Moral imagination

Managerial 
competence

• Systemic morality
• Moral efficiency
• Instrumental morality

To acquire the intellectual knowledge and skills 
to make proper judgements about the ethical 
dimensions of economic activity. Emphasis on 

theoretical constructs and cognitive skills. 

Develop the capacity of students to behave 
morally in a business setting. This emphasises a 

shift in focus from moral cognition to moral 
character

To extend managerial competence to the ethical 
dimension of economic activity. The 

competence to deal with ethics in a systemic 
and organisational fashion.

IMEV has been 
designed to build 

all 3 aspects of 
competence.

Connects with ‘challenging tasks’

Connects with ‘student 
lifeworlds’

Connects with ‘scaffolding’

BL/FC approach shifts from transmission pedagogy towards enabling in terms of fostering a dialogic approach 
in the classroom.



Further links to Enabling approaches

‘Teachers of business ethics have a particular 
responsibility to nurture student self-confidence in 
evaluating ethical and ideological issues in a 
supportive and non-judgmental learning 
environment as a counterweight to the largely 
technical and value-neutral presentation of the 
business and management curriculum’.

(MacFarlane, DesJardins & Lowry, 2004, p. 46)



The students

Average 
cohort 

200 each SP

38% of the 
cohort are 

international 
students

80% of 
students 
under 25

• Students’ approaches and experiences of studying in 
Western universities (including for those facing second 
language challenges when engaging in class discussions) 
provides a further argument for enacting enabling 
pedagogies within such higher education spaces. 

• Further, the self-determination, critical and divergent 
thinking, and challenging of not only individual ideas but 
also what educators say or what is presented in course 
resources and materials, fundamental to the teaching of 
ethics, can be in contrast to the social or educational culture 
experienced by students from Asia (Heng 2018a, b, Henze
and Zhu 2012, Carless et al. 2011). As such, some 
international students can confront additional challenges 
which warrant further support which aligns with enabling 
pedagogical approaches.



The problem:
• We felt the course lacked an authentic method to enable all students to engage fully with course content

» This was evident through the low engagement and limited student interaction over the first cycle of 
Action Research. 

• Despite the weekly tutorial focus on workshopping the case studies submitted for assessment, levels of 
engagement and interaction from students both in tutorials, and with online resources was limited.

» There was a need for us to address this to create an inclusive learning environment, motivate 
students to engage with the content and create value in coming to classes for all students. We 
recognise viewing students who had not prepared as being disinterested, or disengaged as deficit, 
both unfairly and inaccurately placing blame squarely on the shoulders of the students (O'Shea et al. 
2016, Comber and Kamler* 2004). In rejecting this deficit approach, instead we framed the problem 
as recognizing:

» It was possible that some (possibly even many) of the students did not feel safe to have their voice 
heard in the classroom space. 



Research questions and hopeful ideas
My research questions: 

1. How does utilizing a mobile platform that connects with student lifeworlds (Mentimeter) to 
pose questions in tutorials build student engagement in a third-year business ethics course? 

2. Will my approach to teaching in this course using enabling pedagogies be recognized by 
students as meeting their needs at this level of study, and/or recognized as being different to those 
in their other courses?
My hopeful ideas

• Using Mentimeter will lead to increased engagement from all students, improved preparation for 
tutorials and make those who are less likely to speak up willing to contribute.

• Using enabling pedagogies at an undergraduate level (specifically student lifeworlds and pedagogies of 
care) will connect strongly with students.



What aspect of Enabling pedagogy?

Embedding an 
ethos of care

Connecting with 
student life worlds 
using technology



What we tried to do differently and why? (Round 1)

Embed ethos of care

• not assume the histories, backgrounds, or experiences of our cohort. 
• commitment to embracing the ‘whole’ student, one who exists and has a full life in 

addition to study, recognised for more than their embodiment of the ‘good’ student or 
their aspiration was central to our pedagogy of care (specifically, care as recognition)

• allocating time for all learners by speaking individually to every student in each 
tutorial, remembering key comments and contributions

• We began emailing students after assessment grades were released
• many small actions throughout the course. 

Implement more technology 
to provide opportunities to 

hear the student voice

• We contacted students individually using the Dialogue tool to provide support for 
preparation of weekly materials. Posts always included the invitation to reply with any 
questions they may have

• Consistent communication was directed at all students, and while many did not 
respond, it provided another avenue of support for learning

• The dialogue tool enabled students to post any questions, concerns, or feedback about 
content, or things they did not feel confident enough to post publicly.

• We investigated online tools that could enhance responses



Results – What happened?

‘You are the first tutor 
who has learned my 

name’. 3rd year 
student.

‘I received a couple of HD's for 
assessments, and he even 
personally emailed me to 

congratulate me. This blew me 
away as I have never had a 

teacher personally email me like 
that. It was a lovely personal 

touch that made me feel like a real 
student, and not just a number.’ 
Course Evaluation Feedback 



Dialogue Tool



What we did differently – round 2

Embed ethos of care

• Continued with the ‘ethos of care’ pedagogy
• Spoke consistently about our teaching approach and what challenges 

we were facing
• Observed each other’s teaching regularly 
• Regular F2F and tech check-ins with students

Implemented more 
technology to provide 
opportunities to hear 

the student voice

• Redesigned tutorials using Mentimeter to enable real-time multiple 
responses

• Shifted the tutorial to include small group discussions before each 
question was delivered for solo answer

• Provided recorded zoom tutorials including Mentimeter interaction 
for external students

• Put a ‘student feedback’ poll in week 4 to hear more voices about the 
course generally



What did that look like?









Mentimeter results

“The Mentimeter 
was good for 
sharing ideas”.

“Anonymous questions 
is great.”

“I enjoyed the use of Mentimeter as it 
was something I have never used before. 
As I don’t like talking in front of a class it 
gave me the opportunity to contribute 
my thoughts and ideas anonymously and 
have feedback received.”

The use of MentiMeter, was an important additive for tutorials. It allowed 
Tanya to engage the students and improve our attitudes and 
expectations for the tutorials. Personally, I found MentiMeter to be 
extremely helpful in asking questions anonymously if I felt 
embarrassed, collaborate with fellow students and would keep me 
engaged throughout the whole lesson. MentiMeter challenged my 
learning and refreshed my understanding of each topic which was 
extremely helpful for remembrance and understanding. Overall, it 
reinforced my understanding of the course and challenged my learning as 
I had to apply it in a practical sense which was enjoyable and 
challenging. I personally found MentiMeter an important tool to 
utilise as it improved my confidence and understanding of 
International Management and Ethics and improved my collaboration 
with the class and fellow students. Consequently, it improved my 
response time, memory and concentration in class which I intend to 
improve in my personal life as they seem too be weaknesses if you don’t 
include MentiMeter. Overall, MentiMeter was an essential part of the 
course to improve transparency and understanding of the course whilst 
improving the connection between students and teacher. Personally, it 
showed some weaknesses which I need to improve but also showed my 
collaborative and talkative personality which I really enjoyed.



My results – Teaching approach survey

0 2 4 6 8 10 12 14 16 18

Not at all

The same

Somewhat different

Very different

Number of student responses

Student survey responses to Teaching Approach

Teaching approach is responsive to my learning needs Teaching approach is different to other courses in my degree program

Teaching approach is different to other courses I am studying this semester



Survey quotes

The way you interact 
with students is an 
important factor for 
me and the reason I 
show up to classes.

Like the teaching 
style. And good 
teacher with 
concern and being 
friendly.

Interactive with 
students within the 
class. Focus on 
group thinking 
rather than 
individual response 
to questions

Teaching style 
made me 
come to the 
tutorial class 
every week

I liked the fact that you 
did not just answer your 
own questions and rush 
through things like other 
courses as it gave us the 
opportunity to reflect on 
the course content

The teaching 
approach was 
personalised 
learning. It was 
enquiry based 
and collaborative 
learning.

I very much enjoyed the 
way you made us engage 
with the course material. 
You didn’t just speak the 
information you asked us 
questions and made us 
reflect and work together 
to find an answer. I 
enjoyed your ability to 
make me comfortable to 
speak my answers.

Best course and 
teaching I’ve had at 
UniSA



MCE and additional feedback



What did I learn about my teaching?
• There are higher levels of anxiety or fear about answering questions than I had anticipated 

in students even at this level of their study. I was surprised that multiple students 
commented on the anonymity of responses being a positive.

• I often feel that I ‘wait’ or have long pauses or gaps in tutorials where in the past I have 
been tempted to fill these with content or explanation. I have been concerned that 
students would be bored or disengaged by this because the class is not moving quickly 
enough, but have found the opposite to be true, if anything I need to give students even 
more time to think, working in collaborative groups is good but does not suit all learners, 
but having more time and space than I perhaps feel comfortable with has been positively 
regarded by students. 

• The connection with students through technology can be invaluable. At least 65% of the 
class responded to every question posed in the tutorial through Mentimeter, as opposed to 
only 1 through traditional methods. Whilst this did not seem to improve preparation for 
tutorials as we’d hoped, it did improve engagement and clarify course questions in tutorials. 



What did I learn from Action Research?
• Action Research provided us a lens with which to critically view both our course, 

and the teaching approach we employed within it. 

• As colleagues in the College, the Action Research methodology provided 
opportunities to meet and discuss our teaching using a shared language, and most 
importantly to experiment with interventions that we always hoped would benefit 
students. 

• Action research provides this potential for small shifts and experimentation using 
some ‘trial-and-error’ which suited our approach and our ability to shift our 
reflections from mere ‘hunches’ into a legitimate and critical examination of our 
pedagogy. 



What did I learn about Enabling pedagogy?
• The increasingly neoliberal agenda of universities allows the possibility of continuing uncontested 

with traditional Higher Education pedagogies which privilege the ‘traditional’ student, however, this 
does not keep pace with the increasing diversity found in university classrooms

• This increase in super-diverse Higher Education spaces provides fertile ground for the re-
examination of traditional Higher Education approaches in favour of enabling pedagogies. 

• Feedback about student desires for anonymity when posing questions and fear of getting things 
wrong are not confined to enabling cohorts, providing further evidence for an enabling approach. 

• The rise in mental health challenges within university student populations (Stallman and Hurst 2016) 
is further evidence that supportive and care-full approaches (Walker and Gleaves 2016, Noddings et 
al. 2013, Motta and Bennett 2018) are both necessary and effective. 



Outputs from this learning



What was my biggest lesson?
• Enabling approaches are successful in undergraduate courses. They 

serve to increase engagement and improve interaction within any 
classroom. Such approaches should not be confined to enabling 
programs. As educators we have a responsibility to resist traditional 
approaches and instead embrace the diversity of learners, histories, and 
experiences to exhibit genuine care towards our students, so that we 
can support their learning at whatever level of study they are at. An 
enabling pedagogical approach provides a strong foundation to 
embrace this challenge. 



What will I do in future to improve my teaching?
• The next steps are to further embed technology into my other 

course – Introduction to Human Behaviour. 
• Continue to observe teaching and be observed- teaching squares 

provides an opportunity for this
• Continue to research into my practice using Action Research to 

solve problems and create scholarly based interventions
• The Action Research experience has been a strong motivator for 

my PhD research into the Professional Identity development of 
graduates from generalist degrees
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