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My school and community context

• Enabling pathway programs at UniSA 

College

• Cohort: High representation of equity 

groups (highest proportion across 

university), including low-SES, CALD, 

Aboriginal, students with disability, first-in-

family, regional / remote.

• Diverse student cohort with diverse needs; 

students with social or educational 

disadvantage.



• SP5, 2021: Introduction to Global Issues 

and Identities

– Global sociology course

• Weeks 1-10: students learn a new 

sociological concept each week.

• Weeks 11-13: students learn how to 

conduct research / write essay in 

sociology

My class context
e.g. Year level(s), curriculum area, cultural heritage of students



What was the pedagogical challenge?

• Loss of motivation for final essay.

• Class time for final essay prep is not used 

effectively.

• Previous feedback in the course is not used 

effectively.

• Previous learning is not incorporated effectively 

in the final essay (weekly reflective posts, 

presentation and short essay).

• Students do not follow essay structure taught in 

core course University Studies.



Connecting with enabling pedagogy

• Scaffolding.

• Setting challenging tasks.

• Student funds of knowledge. 

(Bennett et al. 2018; Luke 2000, 2012; Stokes 2014)



Research question

How does utilising enabling pedagogy –

specifically scaffolding and challenging tasks –

support student engagement and increase the 

rigor of the final assignment in the introductory 

sociology course Introduction to Global Issues and 

Identities, through the introduction of a template 

that prompts the students to build on the 

scaffolded knowledges developed over the study 

period and in the core course University Studies. 



What I tried to do differently. Why?

• Created template that prompts the students to 

build on the scaffolded knowledges developed 

over the study period and in the core course 

University Studies. 

• Template was completed in week 12 through 

individual / group work / one-on-one tutor 

support and class discussion. 

• Students returned completed template to tutor. 

• Tutor summarised main challenges and reported 

back to class in week 13. 



Week 12: Final essay preparation 

template



Week 12: Final essay preparation 

template (cont’d)



Week 12: Final essay preparation 

template (cont’d)



Week 12: Final essay preparation 

template (cont’d)



Week 12: Final essay preparation 

template (cont’d)



Week 12: Final essay preparation 

template (cont’d)



Week 12: Final essay preparation 

template (cont’d)



Week 13: Follow up in class



Week 13: Follow up in class (cont’d)



Week 13: Follow up in class (cont’d)



Evaluation

• Reflections after week 12 and 13 tutorials.

• Audio recording of delivery of the template 

/ activity in weeks 12 and 13. 

• Evidence of student learning: completed 

template; final essays.

• Student voice: online survey.



What happened?

What the students did…

• Ten students across two tutorials completed the 

template. 

• Motivation was still a challenge, but class time 

was used more effectively for final essay prep.

• The activities in the template were effective.

• Provided opportunity for one-on-one 

conversations with students / individual 

guidance.



Completed templates



Completed templates (cont’d)



Completed templates (cont’d)



Student voice



Student voice (cont’d)



What did I learn?

…about my pedagogy

• ‘hidden curriculum’ needs to be made explicit to 

students, esp. early in the program, e.g.:

– Using feedback.

– Drawing on knowledge from other courses.  

• Additional scaffolding supports students in 

completing a challenging task, e.g. final essay.

• Student funds of knowledge: 

– Students already developed understanding of 

sociological concepts.

– Students already practiced essay writing.



What did I learn?

… about action research

• Structured and supported approach to 

address a teaching challenge. 

• Immense benefit of mentoring from Dr 

Sarah Hattam, Emeritus Professor 

Robert Hattam, and Professor Barbara 

Comber. 

• Great opportunity for tutors:
• Teach across multiple courses. 

• Teach multiple classes within a course / 

over several years.



Next steps

• Course coordinator will explore using the 

template for all students.

• Further evaluation needed, given small 

student numbers. 

• Template can be adapted for other 

courses. 

• Further opportunity at the College to 

improve student feedback literacy. 
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